
T
ei

ch
le

r:
 F

u
n
ct

io
n
al

 D
if

fe
re

n
ti

at
io

n
 o

f 
H

ig
h
er

 a
n
d
 T

er
ti

ar
y 

Ed
u
ca

ti
o
n
 

Sy
st

em
s 

in
 t

h
e 

W
o
rl

d
 

 

Fukuoka (Japan) 

 March 2013 
 
 

Ulrich Teichler 

INCHER-KASSEL 
University of Kassel, 34109 Kassel 

Germany 
Tel. ++49-561-804 2415 
Fax ++49-561-804 7415 

E-mail: teichler@incher-uni-kassel.de 

T
ei

ch
le

r:
 F

u
n
ct

io
n
al

 D
if

fe
re

n
ti

at
io

n
 o

f 
H

ig
h
er

 a
n
d
 T

er
ti

ar
y 

Ed
u
ca

ti
o
n
 

Sy
st

em
s 

in
 t

h
e 

W
o
rl

d
 

Higher education policies and reforms since the 1950s and 1960s shaped by the 
expansion of student enrolment. 
Expansion continuous from 2000 to 2020 in economically advanced countries: 

•  Rate of doctoral awards: from  
 about 1-2% to 2-3%. 

•  Rate of master students: from  more than 
 10% to more than 20%. 

•  Rate of bachelor students from 30-50% to   
 more than 50%. 
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Change of the definition of sectors:  

�From “university education” in the 1960s and 1970s to “higher education”. 

�Teaching and research-oriented universities vs. “short-cycle higher Education”, 
“non-university higher education”, etc. 

�In the 1980s, “tertiary education” introduced by OECD, UNESCO and World Bank. 

�Other tertiary education (ISCED 5b according to ISCED 1997, 5 according to 
provisional ISCED 2011) – cognitively less demanding, more vocational and also in 
most cases shorter programmes than bachelor programmes (ISCED 5a according to 
1997 and ISCED 6 according to 2011). 
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� In some countries, the term “tertiary education” (“third-level education, etc.) is 
employed; in some countries, the term is not employed, but some educational 
programmes are considered to be 1997 ISCED 5b (2011 ISCED 5); in some countries, no 
ISCED 5b sector exists at all. 

� The borderline between “non-university higher education” and “other tertiary 
education” is not always clear. 

� Japan is exceptional in having three institutional types of other (1997 ISCED 5b, 2011 
ISCED 2011) institutions and programmes of completely different origin. 
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In some countries, ISCED 5b (1997) (2011 ISCED 5) is growing as a consequence of 

�Upgrading from 1997 ISCED 4 to ISCED 5b (2011 4 to 5), 

�Increase of learners who move away from 1997 ISCED 4 to ISCED 5b (2011 ISCED 
4 to 5). 
In other countries, such as Japan, this sector is shrinking as a consequence of 

�Upgrading from ISCED 5b to ISCED 5a, 

�Increase of learners who move away from ISCED Vb to bachelor programmes. 
Moreover, demographic changes might come into play. 

T
ei

ch
le

r:
 F

u
n
ct

io
n
al

 D
if

fe
re

n
ti

at
io

n
 o

f 
H

ig
h
er

 a
n
d
 T

er
ti

ar
y 

Ed
u
ca

ti
o
n
 

Sy
st

em
s 

in
 t

h
e 

W
o
rl

d
 

 

�Growth and increasing societal importance in higher education, but 
increasing “vertical” diversity and crisis-mood in non-elite HE. 

�Other tertiary education: relative loss of talented learners and of 
institutional status vs. increase of cognitive competences and status of 
occupations moving from ISCED 4 to ISCED 5b (1997; 4 to 5 ISCED 2011). 

�There is a growing sense of crisis in vocational training (VET). 
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Opportunities and risks of other tertiary education affected by developments in the world 
of work: 
 

�The overall social order (the social strata),  

�The job characteristics and job requirements, 

�The issue of “vertical substitution”. 
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Other tertiary education prepares learners for middle-class occupation. 

What is the position of the middle-class in the overall society? 

�From the 1960s to the 1980s, trend towards “welfare society” and 
towards a flattening of income differentials. 

�Since the 1990s, trend to increasing income differentials and risk of 
erosion for the middle-class. 
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� Growth of the “third sector” (services/administration) at the expense of the 
first and second sector, 

� Increasing demand for systematic cognitive competences, 
� Move towards a centralisation or decentralisation of power and control in 

the world of work? 
� Move towards a greater divide between intellectually demanding 

occupations and other occupations or towards increasing number of mixed 
middle-level occupations? 
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� Can jobs traditionally held by graduates from other tertiary education 
be easily taken over by bachelor graduates in the wake of educational 
expansion? 

� Or do specific job requirements and specific competences might 
protect other tertiary education graduates from “vertical 
substitution”? 

� Is other tertiary education more vulnerable in countries in which 
traditions of “vocations”, “professions” are weak? 
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�Can other tertiary education just passively 
observe the trends in the education and the 
employment system and hope that a niche is left 
for this sector? 

�Or are there potentials for a “pro-active” policy? 

付-8

10



  
  

 
 
 
 

 
 

 
 

( )

 
 

       29 33  
30 42  
29 36  
27 34  
28 31  
20 59  
15 62  

 
   

91.5  76.4     57.3  
87.2     82.4 30.3  
70.2     59.7 30.9  
94.6     76.4 48.3  

( )

付-8

11



P7

( )

50

55

60

65

70

75

80

85

90

95

100

32 34 36 38 40 42 44 46 48 50 52 54 56 58 60 62 1 3 5 7 9 11 13 15 17 19 21 23

77.4

70.8

63.9

H

( ) ( )

( 21 ) H20

(

付-8

12



1,029 857 780 1,702 935 3,203 1,268 1,595 968
3,509 2,666 3,340 4,755 4,788 5,961 7,638 7,570 8,703

31,947
28,663 25,716

42,402 43,980

51,024
58,661 60,509 62,275

22,522
23,294

19,365

28,391 26,240

21,628

33,795
38,180

48,626

59,007 56,812
51,364

77,250 75,943
81,816

101,362
107,854

120,572

0

20,000

40,000

60,000

80,000

100,000

120,000

140,000

8,821

2,943

1,141

35,721

2009 2009

3

H23

( )

( )
( )

( )

( )

,

付-8

13



ASEAN

�

( ) ECTS

� ( )
( )

ASEAN
AUN ASEAN

M I T

EASE

EU
213,266
37,776

4 1525
2009/10

( ) THE ERASMUS PROGRAMME 2009/10 A Stastical Overview

OECD

ASEAN+3 2012
ASEAN+3

58

79

18
45

20

3

UMAP
UCTS

ASEM:
2009

2011
QF

2013
2015
2017

A

�
(

213,266
37,776

4 1525
2009/10

( ) THE ERASMUS PROGRA

2009
2020

500

2011

(4 20 )
2013

3 80

(
)

(

)

(
)

( )

2009

2020
"....by 2020, America will once again have the highest proportion of college graduates in the world."

2020 500
“It will reform and strengthen community colleges like this one from coast to coast so they get the resources that 
students and schools need -- and the results workers and businesses demand.  Through this plan, we seek to help an 
additional 5 million Americans earn degrees and certificates in the next decade -- 5 million."

( 4 20 )

1 2.5 5 2.5 20

3 80

 

479
25 1,103

   

, , , ,

   

6

WG

25 19

6

CG
IT

付-8

14



専修学校における学校評価ガイドラインの主なポイント 

〈目的〉 

 ○学校評価を通じた組織的・継続的な教育活動等の改善。 

 ○生徒・卒業生、関係業界等の地域のステークホルダーとの連携協力による特色ある 

  専修学校づくり推進。 

 

〈定義〉 

 自己評価   ：各学校の教職員が、当該学校の理念・目標に照らして自らの教育活動について行う評価 

 学校関係者評価：生徒・卒業生、関係業界、専修学校団体・関係団体、中学校・高等学校、保護者・地域住民、 

         所轄庁等の学校関係者により構成された評価委員会等が自己評価の結果を基本として行う評価 

 第三者評価  ：学校から独立した第三者による評価基準等に基づき、専門的・客観的立場から行う評価 

 

〈外部アンケート等の活用〉 

 ○生徒・卒業生、企業等を対象に行うアンケート等を学校評価の資料等として活用。 

 ※学校関係者評価そのものとは異なることに留意。 

 

〈評価項目・指標等を検討する際の視点となる例〉 

 ○教育理念・目的・育成人材像 

 ・学校における職業教育の特色は何か、社会のニーズを踏まえた学校の将来構想を抱いているか 等 

 ○教育活動 

 ・関連分野の企業等との連携により、カリキュラムの作成・見直し等が行われているか 

 ・関連分野における実践的な職業教育（産学官連携によるインターンシップ、実習等）が体系的に位置づけられているか 

 ・関連分野における先端的な知識・技能等を修得するための教職員の研修等が行われているか 等 

 ○生徒・学生支援 

 ・進路・就職に関する支援体制は整備されているか 

 ・関連分野における業界との連携による卒業後の再教育プログラム等を行っているか 等 

専修学校における学校評価ガイドライン（案） 
概要 

平成１９年：学校教育法の改正 

自己評価の実施・公表が義務化、学校関係者評価の実施・公表が努力義務化 

平成２４年度５月～２月： 

 専修学校の質保証・向上に関する調査研究協力者会議における審議 

平成23年１月： 

 中央教育審議会「今後の学校におけるキャリア教育・職業教育の在り方について」

答申 

※質の改善・充実を図るため専修学校における学校評価ガイドラインの策定を提言。 
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専修学校の学校評価・教育改善の在り方に関する調査研究 
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